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Hi. We will be getting started in just a few monmebut before we hear from our presenter. We
would like to review technical details about ofseilggestions and guidelines. Logging in to the
technology, if you encounter any difficulties, cactta live meeting support staff at 1-866-493-
2825. We will post that phone number in the Q&A dow for your convenience. Please use the
Q&A window for posting content. Winch you open thé in order to type in a question place
your cursor in the smaller box in the type, typeryguestion and click ask. Please note that your
anonymity is protected and your name does not appelae box. Dr. Saenz based on your
guestion. Posted on our website shortly after tiebdMaAr. Live meeting Webinar has recently
been updated. You cannot type more than one questi@ss your previous question has been
answered. There is no way to fix this now, we aoekimg with live meeting an hope it will be
fixed soon. We are pleased to have our event aagaliby a captioner joining us online. You

will be able to access the captioning transcrigiu YWere prompted to enter your name and
organization. Resize the captioning window to & $lat suits your needs. You may also move it
to a more vent location and drag it with your moukgou prefer to not view the captioning, you
close out of the window and it will disappear frgour view. The audio portion of this session,
will be recorded so that it will be available odifater. In order to produce the best quality, we
have muted for all the background noise. Pleas¢hesquestion and answer tab at the top of the
screen. At this point we will begin recording.

Good afternoon, | am pleased to welcome you toNkeinar on behalf of the student progress
monitoring. Is a technical assistance center furigetthe office of special education programs.
Proven to work in different content areas througddgs K-5. We are fortunate to have Dr. Sdenz
of special education at the university of UT-Panekitan. On using English language learnings.
Has over ten years experience working in the foélspecial education. Her latest research in an
peer assisted strategies. It is my pleasure tothimgs over to Dr. Saenz.

Can you hear me Rebecca?

If you would move closer to the phone, that woubtph

Could you hear me now?

Not too much better.

Okay. Then I will -- can you hear me now?

| will use the receiver. Good afternoon everyoima.doing to start with just going -- giving you
on overview of today's presentation. As Rebecahifgou have any questions, | know we're
going to have limited time to respond to thoseill tny to get back to you with a response or
Rebecca will help you to help you with things imgeal. What the presentation will look like
today. If you look at the second slide, in part ohéhe presentation, | will tell you a little bit



about myself because it's relevant to today's dsoun. The region of the country | teach and
where schools are struggling to understand whatgdsin specific learning disability
determination means for them. I'm also going toosiice some basic ELL terminology and
programming. In the second part of 2 presentatial] provide a definition of progress
monitoring and curriculum-based measurement.iVk ¢packground on CBM where the
emphasis is discussing what | see as perceiveditseaied limitation or English language
learners. CBM type materials for English/Spanistiters. RTI model. Might afully to English
language learners. Much of this is based on myegptian of working with school of English
language learners. | will walk you through the mssof using CBM in an RTI model. | will
share again what | consider to be some potentia@radges and unique challenges of the RTM
model for English language learners. As we movag@leere, you have a picture of what it looks
like so you have a mental image of that. | givitke Ibackground on the part of the state of
Texas where I'm at. | know we have people from Sexathe line who know a lot about the
region. | think it's relevant to my experience.gesial educationlocated in the southern most tip
of Texas. The population statistics are about GIDd#hd 80% of residents identify themselves as
Hispanic of course. Other than English is spokeh33% of those homes Spanish is the other
language spoken. It might be different from somgaf might be experiencing in your part of
the country. We are the poorest county in the natterhaps not outside of our state. | did grow
up in this region of Texas and was a special echiyahere before working on advanced and
returning back here to teach to people who are ffexas this part of the state is refer today as
the rei owe brandy valley. Had continue the workhveichools who are trying to understand
what responsiveness to intervention means becagi$maven't begun to implement it in this part
of the state and how CBM might reflect in the mo@# going challenges for schools in this
region of the state is how to make appropriatesi@es about children who are struggling
academically and might be attributable to factdheothan LD, such as limited first language
and/or second language. As | move on through tegeptation today, | start with a disclaimer, |
want to make a statement that I'm not a schoollggist. | am what | consider an
interventionist, what is happening in the classr@om the instruction that is provided that
perhaps children play not be responding to. Werad to understand how that might fit in to
our various sort of approaches to teaching Endgisguage learners in this part of the state. A
common definition of the English language learngngery definitions that might exist. When
we're talking today about students who speak atjekother than English and in the process of
learning English. These are students who couldftidrean ELL support services, may be
receiving the services or may have met the st#rierbut could benefit from the services. This
does not include fluent bilingual students. Dempgres about English language learners that
we see this increase in the number of earningstidiemits across the country with tremendous
ethnic and academic diversity among this populaWga know the largest and fastest growing is
the His pannish Spanish speakers. Regions of tingtigoin many different ways so that in some
places may have a few ELL, small pockets of Endhsiguage learners from different ethnic
and linguistic backgrounds. You may have many Eildof the same ethnic and linguistic
background like here and in places like Califorfiiae types of programs that they kids might
find themselves in and you may have in parts of yountry is English emergence programs by
define or by default. Or what | consider by defdagppens in the legion of the state where I'm
from bilingual denials. Unfortunately some instamogbilingual classrooms for ten tire
population is ELL. We have a bilingual certifieéitder but it's not taking place as it should. We
have English emerging programs with ELL pull oupatil in services. Maintenance goal is to



teach English while preserving the first langudgstruction in their first language and are
transitioned at some point. We also have two wajual language programs that is sort of
emerging in this part of the state as well. Ing&gdan both languages and the goal is to become
fully literate in both the first and second langealgieally you have a child who is English
dominant paired with a child who is dominant in ttker language. The reality in south Texas
don't have a lot of progressive parents in duajlage parents so we have classrooms of all
English or Spanish dominant children. That mayiferént in other places. Some of the issues
that we're facing include the following. One, iresang accountable in ELL with no child left
behind. This is not led to improved practices. @ag/ common thing that we see here is a lot of
teaching to the test and that is sort ovour higkest test. We have not successfully closed the
gap between minorities including ELL kids and otbleitdren. Non-ELL. What we see and we
see in more and more reports of this happeningevBEeL students are meeting state standards
but when the same population is tested on nat&taadards they are not meeting the standards.
Not making academic progress who are ELL.

Another on going challenge with this particular plapion is that we've had a lot of research that
has really focused on debates of the languagestiiiction, not so much the substance of
instruction. In other words the non-ELL populatiare have this knowledge base of effective
practices. We do have an emerging base of effeptaetices but nowhere near the non-ELL
children. And sort of some background to kind ajibheour discussion of what RTI and progress
monitoring might look like progress monitoring frasarriculum-based measurement. Some of
you who may have a lot of background on CBM an@thvho may not. Extensive background
to what CBM is and kind of guide you in the directiof finding additional sources where you
can read more about it. | will pause at this pathe presentation to answer any questions.
Progress monitoring is conducted frequently andg$es on individualized decision-making and
general ed and special education with respectadeanic. We then can make build more
effective programs for children who are not making progress we would expect. Finally it
helps us compare different approaches and currandadesign for effective instructional
programs. Working definition of what progress monitg is. As we go through the presentation,
CBM is one form of progress monitoring we will bealssing but there will other forms of
progress monitoring. If you are interested in thegpess monitoring tools, see the national
center website where a technical review committyfeaiewed progress monitoring tools. CBM
is a procedure where a child's standing is in aqudar academic domain and assess the ongoing
competence or growth over time in an academic dontiaé two moat commonly CBM
procedures. What we have with CBM is a yield ascdoesn't tell us everything a child is able
to do in mathematics and reeding. But -reading whtite competence in that domain. In
reading we use words red correctly from a gradel lpackage. Math example, we use number of
digits correct. There are online Webinars that Hzeen done before as well as online training
materials to see specifically about the other CRidraaches and how to use those. CBM
research has been researched for almost 30 yahtheresearch has demonstrated when the
teachers use CBM, use the data it helps to instinedhformational making. More aware of their
own performance. CBM is something a lot of speethlcators know about, less general
educators know about it. Responsiveness to inteoremodels. It's not something that's just
been recently been developed. Over the coursesoBthyears, CBM has been established as
reliable and valid. You can do a very simple litara search and find hundreds of studies on
CBM. The -- just to make our discussion easieryptaut examples of the CBM tasks in



reading. The CBM tasks in reading that exists aesgnted on the table in front of you, however
what you will find is that of these, some of thera more commonly used than others. For
example in kindergarten the sound fluency is mostraonly used. In second and third grade the
passage reading fluency task is used and in 4ttbtngrade the maze fluency task is used. Find
that information. If you're interested in lookingthe specific reading tasks and understanding
how to administer, how to score, how to set goatsraake decisions you can turn to a self-
based online module. | provided the website therggdu. One of the distinguishing features of
curriculum-based measurement. With CBM, each seahialternate form of across the academic
year. It gets the generalization. The measuregiages at regular intervals. That frequency is
determined by student needs. Students who areahdsk are assessed more often. Another
distinguishing feature of CBM is that the datasgdito determine goals and progress towards
those goals. So what we have are the end of theggads that are established. Those are based
on national norms for expected weekly rate of gloartbenchmarks. On going evaluation,
progress toward meeting those goals. With CBM we e important feature that we play the
data graphically. Some of the current uses thesdheening data are organized to allow for
comparison of both groups. That is a class andvitidgal performance. It tells us again, in this
way it inform school leadership about a particalassroom or teachers who need additional
support. Who are potentially at risk for not acmgrthe academic skill. Establishment of cut
scores which are either based on national norrfeecal norms for predicting performance on
criterion measures and students who are fallingvbéthese cut stores are students that we might
watch. The second common use of curriculum bassumned is monitor student to determine the
appropriateness of instruction in general ed otesar Assess struggling students. Are still not
CBM can be used to help IEP goals and objectivdsdatermine whether kids are meeting those
goals and objectives. We have increased accouityahispecial education. So the basic idea is
we sort of conduct an initial assessment using C&8ddess students regularly, perform establish
goal. Use CBM graph to determine if goal needsatinbreased. CBM trend line, what is the
child's trend look like versus the goal line. Aney working toward meeting that goal. What is
their rate of both look like? People use the telopesto rate of growth. How much are they
improving over time? We use the CBM for point metho determine more on going and
frequent instructional changes. I'm going to sbrt gou can look at the progress monitoring
online. You will find manuals that will walk youegt by step through how to look at each one of
the following, the graphs, how to calculate treadd stuff like that. The slopes. Want to walk
through them to give you Aponte of reference witth kids. One thing we look at is the trend.
You'll see this is a child's graph CBM graph. Brokee is a child's goal line and pointing to the
goal line. Where we expect the child to be at tind & the 14 weeks of the instruction. This
particular child is not making -- based on the dréne, the progress that we would hope that
they would be making. That would indicate it's titnenake an instructional change. You see
the dark vertical line, instructional change isngpio be made.

This is a little more, give people brain crampguéss. When we look at slope. This is a slope
and it's really as simple as looking at rate ofnghoover time. Progress monitoring tools refer it
to rate of improvement, ROI as well. Over this niveeks of instruction, what did we see for
this particular child? What was their rate of imygment or rate of growth over that time period?
For this particular child, we see it was .5. Wéaking at points correct. It would be digits
correct, points correct. Who should have had aestdp70. This indicate this child is not
responding to the instructional program. Slopeiss f way of looking at rate of improvement or



growth over time. We'll come over to examplesriigipermits today. We have this rule of if we
have 4 consecutive data points where do they a2y fall above the goal line, obviously the
child is making progress and want to increase ta fpr that child. Four data points that are
below the data goal line, time for an instructioclange. Those were all examples using when it
might be necessary to make an instructional change.

When we consider curriculum-based measurement) aggre focused to is English language
learners. Again, much of this is my perceived bimékcause we have very limited research for
English language learners. How this is going tanfitheir model of RTI. What are the potential
benefits of using curriculum based measurement$?kitls, we have informed instructional
decisions. So teachers can use CBM data to detemvhien it is necessary to adjust instruction
for all ELL kids so they can look at class perfonoa. It may be a class that consists of all kids
who are ELL, some who are ELL. We can use that watietermine overall, are all ELL kids
making progress in general education. Most ELL kidsmaking progress and only a few are
not. Question use CBM da to to adjust instructmmtifiose ELL kids who may be struggling.
More information and better information to helpraake those instruction decisions at the class
level as well as at the student level.

Another potential benefit of progress monitoringhagurriculum-based school leaders might be
able to use the data to identify teachers who migkd additional support. | want to emphasize
additional support. For teachers for some reasanmdly need additional support. In schools
that serve high numbers of at-risk children inahgdELL kids. Research seems to suggest that
those types of schools have the least qualifiqutepared teachers. Again it helps to focus on
those teachers who might need the most supporth&npotential benefit of progress
monitoring, with CBMEELL kids, we have reduced sdijvity of making statements of
adequate progress. A reduction of the statemeatghis child has been here as listening as this
other child has, and they're not making sufficigmigress and so what is sufficient progress
mean? We have some data to indicate that a chithls/ indeed not making progress and not
just making progress but when we're looking atiklahkho is similar to that child in many,

many different ways.

It also changes the emphasis from identifying l@sfgrming students to finding what works for
those students. Fine tune the instruction to nieetihique needs of English language learners.
For those who have been special educators for iypeerg, this is not a unique idea. Itis a
unique idea sometimes to again ed teachers -- glegebteachers and bilingual teachers.

What are the limitations of curriculum-based benéfmitation is we have very few studies of
CBM with ELL. | think they are all of four studiel.you are interested in those studies, email
me with those and | will respond with the citatioAsnong those few studies, some suggest that
some measures may be more or less sensitive tdlgfoimEnglish language learners depending
on the measure you are using. In a study done kgrlzand good with second grade Hispanic
kids, compared to English only groups reliable aalitl as it is for English only students.
However in another study a first graders Greefts fannd again that for two other measures
oral reeding fluency for first graders were corgistwith previous findings however English
language were below benchmarks. If we're lookingbenchmarking for study, that's important
to understand. The rate of growth among in thatgagap, significantly lower than non-ELL



kids. In general classrooms. They did find howetliat growth approved across the grades with
5th graders showing the most consistent. Theirlagian was this is consistent of what we

know about cognitive academic proefficientcy takimgger to develop. Some may be sensitive
and how it may be dependent upon age. Very fewesuaf this. It's a significant limitation with
ELL kids. A need to continue to do that researath sthools may need to engage in the research
themselves.

CBM with ELL. I'd like to move onto talking aboute of the common questions, do we have
measures that exist for ELL kids? Obviously giviea flarge number of Spanish speaking
children in schools we do have unique learnersniBarreading CBM. I've given you those
websites that you can turn to. Some of you maydieguhose. Again, on this table you'll find
the various measures for Spanish speaking Engliglulage learners. There's a column for the
IDEL and the MIDE measures. That we also have igligin. All of those in you look at the
description they're exactly what you would seemglish so kids are expected to say letter
names or non-sense words. What is unique to theiSpkanguage is kids are taught to read
using the syllable. So | provided examples so wesege what they might look like. | apologize
if those are very small.

One unique measure that is put out by the Amesfalkb for early literacy. With syllable
segmentation fluency, this requires opportunitysttmpronounce or repronounce words
presented orally for a clear separation betwedaldgks so you have words with two, three and
four syllabled included. This is syllable segmeiotatCredit is given for each read correctly.
Some unique syllabled including in there well. WatlQ and with a C. We have syllable and
word spelling. Unique again, this is from MIDE megess Ames web. Require students to write
orally presented words or syllable. At first gradeould be words. They've given credit for
correct word and letter sequence for this.

I'm going to go ahead and this is a good timedp &br questions.

Doesn't face the same sort of or doesn't come fhensame sort of background that child does.
Relevant point of comparison if we have some loains to work with. We can also look at
where the schools within a district is campus okimgaenclose rooms within a campus are
making sufficient progress.

One of the questions is what are primary levehe-lliggest herd | we have is what language do
we conduct the assessment in? Do they receive Maeking in that whatever the language of
instruction is is what we should be assessing @mldinstructed in Spanish and throughout the
academic year, they should be benchmarked in Spani$we should also -- progress monitor
throughout the academic year. That doesn't goyg@a cannot consider English. But the
important question is the Spanish or what theygiadinstructed in.

For the 140 languages, those kids obviously thethaswe have to go with are existing CBM
measures, we have limited research on the rehalaifid validity of the measures for that



population. Maybe beginning to do what | call astresearch in collecting data at the district
level to establish some norms for those ELL pojparhat

( Captioner:please type in your questions in theAQst box through the website. My line is on
mute. ).

One question should all identified English rangddealearners progress monitoring in their
home language. | think it's important, it wouldibgortant to determine what is happening with
the child. Obviously this child's home languag&panish. That if the child's home language is
Spanish, it would be important to see are theytpsheir first language as they are acquiring the
second language. So that would be ideal if we'le tabdo that.

I'm going to move onto the next part of the preseom. There are a lot of questions that have to
do with general questions like CBM slope and thiofyghat nature. I'll go ahead and move on.
Go and try to get to them as soon as we possillyaither at the end of the presentation or later
in written form and the answers will be posted lo progress monitoring website.

Again, lots of talk about what is responsive t@mention. | know there might be quite a few of
you who are school psychologists who have talkeditwhat is responsiveness to intervention.
There is a possibility on the line we may have peogo are from bilingual ed or who are ELO
coordinators. This is a relatively new idea. Speme defining responsive to intervention. |
won't spend too much time doing that. What is rasp@ness to intervention. This is the
definition that is provided by mallard and Johndors a process of instruction assessment and
intervention that allows schools to identify strligg students early, provide appropriate
interventions and increase thelikelihood that stislean be successful and maintain their class
placement. This is a definition that was afterrgdHese particular authors who are at the
university of Kansas. This is where | see it prongdor ELL students. If we can begin to see
that this is not a special education issue. Ihigwen's issue. It is a general -- everyone's issue
With responsiveness to intervention we can enharstriction and outcomes for kids. With RTI
we have an emphasis in eliminating inadequate progpiate instruction as sort of an
explanation of why kids might be struggling acadsatly. We also see an emphasis on early
intervention. Providing and not waiting for childreo fall behind their peers before waiting to
get services. Eventually the services are in tha fof special education. We wanted to catch
kids before that happens. The three general pusprfsesponsiveness to intervention is number
one, screening and prevention of academic faiMueber two, early intervention. So we have
again, idea allows for 15% of part B funds to Hedalted to intervening services and the third,
general peropus of RTI is evaluation and diagniasispecial education. The emphasis really
here should be it serves as one component forrdigiation. It is not the component or
determination of whether the child will be idergdias the child who needs special services.

Why responsiveness to intervention? The nationdiis-is -- comment from the national joint
commission on learning disabilities. To those wiespecial educators, this is something we are
well aware of, we have concerns about the inadggofite inability 1Q discrepancy model.
What we often see is that special education is asexservice or as a way to provide additional



support and services to struggling learners whdt e@cessarily have a learning disability or
other disability. Some times what we see is a nmetbhgrovide support for English language
learners, minority students and so on. Increasisgécial education population is looking more
and more dispromotion atly who are ELL and so arkfeounds. Why responsiveness to
intervention for English language learners? Agtira,national commission on LD addressed
these issues and specifically addresses kids fromarity groups and disadvantage groups and
so on. One reason is the increased accountallitglflearners including ELL within the
general education environment. That's one reasgnaelshould consider RTI for ELL kids. It's
also intended to promote collaboration and shaspdesibility. We sort of are hopeful that it
will eliminate those are your students, these arestudents mentality for children who might be
struggling. We have the reduction of inappropriaterrals. Progress monitoring and more
precise definition of English language learnersa@wling on the region of the country and
depending on the category of disability. In spitéhese benefits or positive things about RTI for
ELL the national joint commission on LD also idéeti and specifically taken this quote from
the national joint commission on LD report, spex@ifly identified RTI and the potential
limitations or pitfalls of RTI for ELL. That is there are students that are underachievers and
who do not respond for intervention for reasonothan LD. This includes environmentally
disadvantaged, minority anoEnglish language learwio are overrepresented within the
population of underachieving students and studehtsare at risk and need specialized
instruction but not necessary special ed for cemaasons. We've got to understand that there
may be other reasons or we need to stop and tbimkt avhat might be the other reasons as to
why the child may or may not be responding to thervention. So | think really what the
national joint commission on learning disabilitissaddressing. It's going to stay with the
challenge of applying the and limited English peadhncy. However, research suggests that
eligibility teams either neglect to apply the exstin clause or find it so very difficult to do
because so many factors are interrelated suchitasatulifferences and poverty. Why in spite of
maybe being perceived as experts on bilingual @rogring we still struggle. We see an
overrepresentation. LEP kids in our special edsctasns. We have the on going challenge.
While it can be promising we still see the worctcatition. What are the assumptions of the RTI
model?

The first assumption is that student capacity gaterefore outcomes are going to vary. RTI
considers the fact that educational outcomes difféimately perform less well than his or her
peers. All students do not achieve the same dejr@aeademic competence just because reading
or math growth is low, it doesn't mean the studdioiuld automatically receive special education
services. We do want to see progress from all dmldGeneral education must be effective and
we must have evidence that most students arengrigigeneral ed classroom. This is where
progress monitoring using CBM could be benefidigbuts the focus on looking at the
environment. What we're doing is working for mosiskand most kids are thriving in that
environment. A third assumption of the LTI modethat we should continue to try alternate
methods for who are not driving. We have -- thriviMay not be thriving and we should test
alternate methods. Students are teachable andatistr may need to be modified to meet
students needs. When most are not thriving, geedratation instruction could be ineffective or
inappropriate. If we have evidence that tells wsgbod majority of kids are not making the
expected progress, then it indicates that sometingegls to change depending on whether that is
a campus-wide problem or a class-wide problem. dersthat as well.



What I'd like to do is talk a little bit about whitie assumptions might mean, of the RTI model
might mean by English language learners. Outconiésavy. This is not meant to suggest, |
think for English language learners that we lowgyegtations because | think that's my biggest
concern about this particular assumption is we laller expectations for particular groups such
as English language learners or we will explairir tlogv achievements because of their
backgrounds. So being from at risk or disadvanbagé&grounds does not mean reduce capacity
to learn. It shouldn't translate to that at allgibility teams will still need to consider whether

low academic outcomes can be attributed to limiedlish proficiency or other disadvantage
and the eligibility teams should work to seek ewmitkeof capacity to learn before suspecting a
disability.

Again the second assumption of the RTI model and kf considerations for English language
learners, the second should be students shoulttigag in that general environment. We have
to have evidence that establishes that. Those wehoa may need intervention. Most includes
ELL kids. Appropriateness of instruction shouldlie ELL students. And that might mean
specifically looking at subgroup analysis and sohwaee our monitoring data. We look
specifically at kids who are from different popudais. Not just ELL kids but in this case to
determine whether they are thriving in the genedaénvironment. So we might need to do some
sort of a break down by populations or by subgrdopetermine whether the general ed
environment is effective for ELL kids. We need twtof eliminate the statements of most
students are doing well except our ELL and excugitigese kids are not done well, they come
from that particular school or that particular pafrthe district and eliminating the notion. We
should have evidence that most kids in most enments are working and making progress.
The data that teachers should collect should Imgtwave teacher instruction for all kids
including ELL students. Specialized interventiotested ELL should begin in the general ed
environment. Especially when it's clear that theost is not making enough progress to meet
the needs or is failing to meet the needs of mbaktdfudents. The third assumption of the RTI
model is that if a student is not thriving buttak other students are thriving then we should try
alternative methods. Again, this assumption is th@sedata indicating the efficacy of existing
interventions for most ELL students. In this cagr&vlooking now at the individual student.
That student who in spite of everything is workimgll for most ELL kids this student is
struggles. When we try alternative methods theykhbe validate with English language
learners. A test teach test modified model. If luok of the graphs that | showed earlier in the
presentation today, this is something again thatigbeducators have been doing all along. It's
hard however with ELL kids because we don't haeaéisearch-base to turn to for practices.
Alternative methods be based on theories of ELL.dUeast they are based on what we know
about teaching kids who are from ELL backgroundsu Yrovided evidence of that as well.

We should only turn to alternative methods whenki€en demonstrated that most ELL kids are
making progress with the exception of the studentgiestion or the student in question. Then
finally, the 4th assumption of the RTI model of E&tudents and again considering what this
might mean for them is that if most are not thriyithen it's very possible -- the general ed
environment needs to be campenned. -- examinegd.N&row, the classroom or it could be the
school. It could be the district depending agairrenpopulation of the ELL kids. What we're
saying here most includes ELL students. So we Haspecifically examine the quality and



effectiveness of instruction for ELL kids. We shibwoinly consider an evaluation for special
education after we have demonstrated that thisl chihot responding to high quality effective
instructions. So we've got that evidence to supihaitt We've eliminated poor instructional
guality as an explanation of poor performance fok Eids. | think the bottom line is that we

can't just say what we're doing is working andvigsking for most kids but we have to go
beyond that. What we're doing and it's workingtfa@se particular groups and we have evidence
to support those claims of what we're doing is waykBecause what may work for non-ELL
students may not have the same sort of effectiftsrwho are ELLs. So we can't make those
generalizations aboutpractices.

The RTI assumptions and the models that sort &dvi@d after these RTI assumptions are based
on two central ideas. Adequate or appropriateuctisn and the second is responsiveness. I'd
like to introduce some considerations for these ¢estral ideas. | want to start with talking
about adequate instruction. Obviously we've gdiegin with the scientific evidence about what
works, but there are researchers who have spdbifioaked at sort of cultural consideration for
ELL students and instruction. So Klinge are whatksavith whom and under what
circumstances. What they say is we go beyond |gp&irthe what works from just an outcomes
or quantitative perspective and ask us to consiaesocial con tect in which the interventions
will be applied. Incurred qualitatively or the h@ivbest practices. We can probably -- these
authors suggest that we can learn as much fronrespenders as we can from responders about
the what works with whom and what context and undwat circumstances. When we look at
adequate instruction for ELL kids, we shouldn't jus satisfied with a statement of yes we are
providing quality instruction or not. It should f@lowed with treatments of validity.

Classrooms should be observed so that we know Metsd best practices and are implemented
with fidelity. And finally, when we're talking abbadequate instruction, usually we're also
looking at culturally responsive instruction. Againrning back to Klinger an the education
systems and they put out a position statement dnRiBy pretty much suggested it's too
simplistic to look at student factors and explacki of progress with certain interventions
without looking at and considering additional fastolrhey suggested that it's not just a matter of
looking at does the child have access to key ressubut what is the nature and implementation
of school activities? They ask us to consider ctass and school culture. So for some of us and
me included, this is harder for me to think abcetduse it's a lot more subjective about what is
culturally sunttive. Manage coming from the speelbackground, how can | objectively
measure that. Culturally responsive instructiososiething that's difficult for us to measure and
put our finger on. Some of the things -- facetswfurally responsetive concerns and hopes are
of the parents, try to gain cross cultural skitsllaboration with parents and other interested
parties. We have an environment where there'swestdor opportunities and a -- respect for
students. A lot of this has to do with sort of tryito examine our personal buy gases and
considering and working through the biases andruflystems in place so we are able to
collaborate with communities and parents and sdtgmot just about whether this particular
intervention works because it may be ineffectitenvention. But have we made sure we're
being culturally responsive? That's particularlyportant for kids who are from ELL
backgrounds, where the dynamic is happening to wsHappening to the child. The next
consideration is responsiveness. One of my spemficerns is what do we do when ELL kids
are consistently not making progress? It's vemiyikhat our ELL kids are going to be in that
population of kids we consider to be at risk fomypanany reasons. But what are we going to do



if an ELL child is not making progress? That's stnmg | think, in this particular part of the
state, | know the schools are going to considekitgpat that more closely. Specifically just
population that is not making progress and thatmm&a need to have a systems change.
Something needs to change about what we're doingllyrwith respect to responsiveness, when
we're looking at the responsiveness of ELL kidhpsts will need to consider whether
responsiveness for a particular child or grouphalidcen is going to be based on published
norms, local norms, norms just for ELL students whdt those different comparisons might --
what kind of information might be yielded from tleogdifferent comparisons. I'm going to make
an attempt to try to get to some of the questions.

( Captioner:if you have questions, please subreintho the Q&A box in the website. My line is
on mute. ).

Learn their vowels with consonants reflect thall s&ther than isolated letters. All of the
syllable skills, 1 think the one | would turn toesgfically is the syllable reading skill that cae b
applies to kids who are being taught at the sydlddVel. Syllable reading fluency. | think this
guestion sort of was brought up earlier.

If instruction is only in English is it also imparit to as is Spanish? Look at whether instruction
is working. So yes, the English asisesment is gtorge important but the Spanish assessment
would be important just to see and explain -- palérly for those kids who are struggling what's
going on with the first language. What is the basdliteracy level and are they gaining or losing
their first language as they are acquiring the sédanguage. Might help to provide an
explanation for what you might be seeing in a ¢hipgerformance. Whatever the language of
instruction is should be what we're assessing fflogess monitoring purposes.

An important question is if you only have one ootstudents who speak the same language can
you create norms for the ELL population as a wh@eviously with the limited number of

when you have the small areas of one or two stgdeho are English language learners who are
only one or two who speak the sane language itavbelchallenges to create the norm. More
feasible to create local norms like in Texas whegehave the large groups of English language
learners, who all speak the first language, thlitpresent some challenges for us because we
have ELL kids who come from various different backmds. Some who come from very
affluent backgrounds who had the student to gehoal in their home country and come here.
Who receive dual language instruction in their damguage. You have not acquired ac nemmic
language in the first. High concentrations of kidi need to consider in terms of looking at
responsiveness. Who are we comparing. What kinéglefare we comparing and sit important
that they be similar kids with similar backgroun@?can we just use our norms for ELL kids,
northerly norms and so on. What might be the ootesband decisions made from that? | have
three, 11 so -- 3:11. It seems like there's aflouestions we won't be able to get to. I'll go
through sort of looking at one model. | need to bagize that, looking at one model of RTI.

How CBMs can sort of pull the discussion back ta\Ca&nd how curriculum based

measurement can be used in that model. Considesadimout CBM and ELL kids and what that
might mean at the different stages of the RTI pgec&his is a flowchart of the commonly sited
three tiers of intervention. To most RTI is preventsystem. Within each tier prevention
research-based instruction and support and yae&lbadot of literature on academic plus behave



rale support. Sort of plus language support, doseovices as well. So as students move through
the tiers the intensity of support increases. lasirgy support as they go through each tier.

This flow chart represents the three tier. You rhaye more than three in your particular model.
In tier one primary prevention represents the gdrest setting. Research-based instruction and
progress monitoring is used to identify students ate at risk for difficulties. Unresponsive to
primary prevention move in to tier two where thegeaive research-based tutoring and monitor
student responsiveness. Who are responsive tod@gomove back in to tier one. Students who
are unresponsive move to tier three. Takes plateispecial ed setting and tier two serves as a
more tier or rounds of tiers in your model. One moetof operationallizing responsiveness to
intervention is the dual discrepancy model. Asi&alho has significantly low achievement.
Remember that notion of capacity to learn varieshi#d not only who is below level, because
that's the child we typically tend to refer for sjg¢ ed. We go beyond that and add not only is
the child below level but not makes satisfactorygpess. We may have a child who's below
level, who's someone in the bottom of the classdtaking progress with peers. An understand
responsive child who is below level but in addittorbeing low level and again the assumption
of high quality effective instruction taking plage,addition to being low level, that child is not
responding to that high quality instruction. Solese that assumption that we're examining in
the general ed environment and we have most kidary in that environment. The statements
of most, | think are easier to do when you havgdanumbers of ELL kids. For those who are
working in more rural areas that's going to presesignificant challenge to be quite frank. So
where does CBM fit in to the dual discrepancy madetan be used for screening. CBM growth
can be used to confirm or disconfirm risk statuseanone. CBM rate of growth and level or
benchmark can be used to define responsivenestemention of tier two. Establish IEP goals.
Think about the special ed programs and tailoriresion to meet the kids who are in tier three.
There are other measures that may also be usedriEgning and progress monitoring. |
encourage you to look at what's available at thiesite. Let's begin with looking at tier one
primary prevention. We have all students who areested. Those students who are suspect
today be at risk remain in primary prevention wtbbgress monitoring. This is something that
not all models do. It's a suggestion that has loéfened by Compton Fuchs & Fuchss and brei
guantity. We progress monitor those kids and helpeduce the kids that are false positives. We
examine what's happening over six to ten weekisdrclkassroom. Those who were not only
below the benchmark but did not make the expectedaf growth over that period of time

would be kids that we confirmed as being unresp@nis tier one and moving onto supportive
and intentions in tier two. Tier one, what we seelaoking at the class, what's the average class
performance, changes in the instruction level add/idual student level, CBM cut scores and at
its of progress -- rates of progress who needwer Consideration for ELL kids because we
have to determine whether we're going to use aalti/rdat's all we have to go with right now
are CBM cut scores for ELL -- or non-ELL kids arades of progress. As you begin to
implement models with ELL kids we can begin to eclllocal norms as well and see how kids
are responding.

| want to turn to this particular slide, this softshows some of the things we're looking at. This
is a child who was below level. For eight weeksfallwed the child whether he was making
add Kuwait progress. We see that this particuladestt's rate of growth is nothing. The child is
not making progress. The decision would be magedeide tier two instruction for that child.



In tier two, we have again, this is the child hasmesponded during that six to ten weeks period.
Confirmed at risk and provided secondary preventfierent approaches to that small group
instruction. But we're looking again at responsesmas the child's CBM level. What their score
is, their standing is as well as their CBM ratguadwth. So again, those things are based on cut
scores and so on and where a child should be.i@hevb decisions are if the student's
performance matches his grade level peers, gradegeers but is making adequate progress
can remain in tier two. If the students performaisdeelow that of his peers, the student may
need tier three intervention. Again, here's an gtarmf we would expect to see a rate of
improvement at .75 for 2 third grade -- third gratiddd. Responding to what's happening in tier
two but still below level we want to provide morerttwo. But does not need tier three
instruction. We have a child who is below the sloptoff of .70 and again they're not making
the expected rate of improvement over time and nesg tier three.

Finally, obviously for kids who have not respondedier one, tier two interventions these are
kids who may consider moving through a comprehenemaluation, possibly special ed services
using CBM to set IEP goals, designed individualipeagrams can't to monitor their progress.
So then teachers would use that more frequentiyaike changes.

| have like nine minutes left. Wrap it up with thdvantages of RTI for ELL. Number one
increases accountability for all ELL including tleosho are struggling. Reduces subjectivity in
makes referrals for special education. Emphashegientification of the appropriate
instruction. De-emphasizes the unique challengéiseoRTI child of what works with ELL kids.
The demention of culturally responsive instructi®still unclear to most of us. Isn't that just
good practice but it goes beyond that. Another wmichallenge for ELL kids will be identifying
the comparison group. Benchmarks and rates of mgonent are limited to English speakers as
they stand right now. We also have the idea thatdke of growth may be affected by variables
other than instruction and we saw that idea shlayetie national joint commission on learns
disabilities. Another important one is the modetftiots with ESL bilingual philosophy. Moving
kids through all these scripted types of what tb@ysider to be scripted programs and to many
it's perceived as a method of tracking English leyg learners. We have to do something to
change that perception. See it as a way of impgowistruction for ELL kids. School sort of
have a general lack of knowledge about ELL issAesther unique challenge about the RTI
model is that it might be used sort of as ammumitibevidence of one program over another.
You may see different things across the gradeswe#pect to the performance that kids make so
that it may be a way to support, for example, inemally grades you might see a steep trend
like, slower rates of progress. What can be gledmead all of this? It's not as Semple as it --
simple as it would seem. That's the case withhalligsues. Likely a one size fits all will not
suffice. We have been given start of not we'll hveonsider the local context and also
important to say that RTI should only be one congmbrof a comprehensive | valuation for
English language learners. If | can take some gurest

Are the Spanish assessments for fluency and sdandse with the palms? | think they are. The
AMES web has a hand held that can be used. Yogaan that AMES website.

Someone comments.



( Captioner:please state questions in to the Q&#tipg section in the Webinar web page. My
line is on mute. And if they don't get to your qiis today, they can reply back to you by email.
Thanks).

Region one which is in my back guard. General #thgeup port system with an intensive level
of support. Until after these efforts have beervero | think this is just a question of the number
of tiers. Certainly, a model that is sufficient,ysm could have four tiers, you could have a first
tier that's general ed, second tier, small grogpruiction, a third tier more intensive one on one
that can be used for kids who are in a processmpcehensive evaluation. Don't think there's a
right or wrong answer about that particular questio

Somebody asks me about the third one on the $lateMDEL measures and the AMES web
Spanish reading CBM. EDEL includes all grade lekel3. MIDE is early learning Spanish. Are
passages | believe through the first two 5th geaagl. They are still from AMES web. You can
go to the same website for those.

My general concern about these questions. | whaduld turn to a particular body of
knowledge or research and look at these articlelaadarticle. So much of this is sort of
unknown. When we should do what. | think thesed@asions that have to be made at local
level. When do weswitch from assessing in one lagguo another and so on?

| think I'm going to close the Q&A.

Are you okay if | wrap up the Webinar now?

That's fine.

We would like to thank Laura to come to our Webitzalay. We'll keep you informed about the
detail by emails and website. If you'd like to eneisif they can get access to the slides, you can
print them by clicking on the small printer icon the bottom side of your screen. This will
allow you to present to PDF. We will be posting tluestion and answer document this week,
we'll be posting that on our website as well. Yan email Dr. Saenz directly for any questions
she hasn't answered. Put CBMELL if you want to éireiira with a question. Your email is on
the second slide, right?

Yes.

Finally we would appreciate your feedback abouaysisession. We value your feedback and
your suggestions assist us in making decisionsftause Webinars. We would love to hear from
you. Thank you all for participating today.




