Transcript from December 12, 2007 Webinar: “Using GM for AYP and other Data
Reporting”

Good afternoon and welcome to the webinar. We'thdtting started in a few moments. Before
we hear from our presenter, we would like to reveefew technical details about today's events
and offer a few suggestions and guidelines. Wé yrms've had success logging into the
technology. If you experience technical difficudtjeve ask that you contact the life meeting
technical support staff at 1-866-493-2825. We palst that phone number in the Q-and-A
window for your convenience. We'll have a questma-answer time at the end of the
presentation and may pause to take your typediqueghroughout. Please feel free to use the
guestion-and-answer window during the sessiondestions you have. The Q-and-A box is
located on the bottom of your screen. Place yotsazun the box. Type your request and click
ask. Once your request has been sent to the peessoitneone will respond as quickly as
possible and post an answer to the group. Pledsdhmat your anonymity is protected and no
names will appear in the box. If you prefer youesgion be answered privately, please specify in
the text box. We are pleased today to have ourteagtioned in live time by a captioner who is
joining us online. You may have noticed that a sgddaox popped up on your screen when you
first entered the session. That is where you vélhble to access the realtime captioning
transcript. You are prompted to enter your nameagenization so the captioner will have that
information. We encourage you to resize the capigpwindow to a size that suits your needs.
You may also move it to a more convenient locabgrelicking on the top of the box and
dragging it by your mouse. If you prefer not towithe captioning, feel free to close out of the
window. If you have disabled the box and would likeestore it, click on view, then pane and
finally show custom panel. Finally a note aboutdhdio portion of the session. We will be
recording this event so it will be available onliager for those who missed it today. In order to
produce the best quality recording, we very moaiédf the phone lines. If you have a comment
or question for our presenter, please use the iguneshd-answer pane. At this point, we will
begin the recording.

Good afternoon. My name is Rebecca and I'm pletmse@lcome you on behalf of the national
center on student progress monitoring. The natioaaler on progress month Serge a technical
assistant center funded by the office of speciatation programs. The mission is to provide
technical assistance to states and district arsgaisate information about progress monitoring
practices proven to work in different academic eahtareas grades Kinder garden through fifth.
We are pleased you can join us today. We are canadrave Dr. HOSP at the University of
Utah, one of our trainers, to present to us todaysang CBM, AYP and other data reporting.
She earned her Ph.D. from Vanderbilt and is a natip certified school psychologist. She has
ten years experience used curriculum-based measuate8he has experience writing about
CBM, presenting at local state and national comiegs. At this point, it is my pleasure to turn
things over to Dr. HOSP.

Dr. HOSP, to unmute your line, press star sevesry&tbout that.

Is that okay?




Yes. We hear you now.

I'm sorry about that. So | want to thaw -- thankiydl for joining us today. Hopefully everyone

is doing well across the country. Let's get star&mithe first thing | want to do is take a quick
poll as to who is in our audience. If you're witgraup, then just quickly kind of poll who the
majority of the people are in the group. And lekasw who is out there today. It kind of helps
us gauge how to more specifically relate the slidgseople with specific needs. One more
second and then we will show the results. Thisrd kf nice for everyone else to see who else is
sitting in the audience. So we have the majoritgatfool psychologists and also administrators.
And a whole bunch of others. It would be interggtim know who those folks are. Hopefully in
Emails with questions, we might be able to figurattout as well. Hey want to do is quickly go
over what the purpose is for this meeting todayaokind of have a clear idea of what our
agenda is and the information we'll be coveringsti-l want to do a very quick overview of
curriculum-based measurement. And then we're goitglk about how that relates to AYP and
using CBM benchmarks. And then also, more spedlficaow can you use that CBM data for
school accountability. We're going to look at thighe individual student level, at groups of
students, at the teacher or classroom level, bygithée level, by schools, desegregated groups. If
we also have time, | want to share brief informatm how CBM information can also be used
for school accountability as far as writing vergan and specific goals and objectives for IEPs.
As we all know nothing is done in isolation, sodnt to take a quick moment and recognize
some of the people who have helped contributeisopiiesentation. Obviously the folks at the
national center for student progress monitoring@iaith two doctors. John HOSP and the
wonderful folks at heartland as well as informatioom Ken Howell. So just a quick overview

for those of you who already know a lot about CBiMVare just becoming familiar with some of
the progress monitoring materials. There are nateout there in the area, content area of
reading, math, spelling and writing. The basic€BM, I'm going to quickly go over what the
purpose is, what it looks like, just so we arecllar as to what we are referring to throughout the
rest of the presentation. This will make sure wéave the similar terms and ideas in mind as
we continue throughout the slides this afternoanti® basics of CBM is that it is used to
monitor student progress throughout the school. y&ait is not typically something that is given
once or twice a year. It is used throughout the.yénich makes it very unique and very helpful
for planning instruction. Students are given CBMM@s that could be in math, writing, spelling,
at regular intervals. Typically weekly, biweeklymionthly, depending on the needs and what
the data is being used for, what type of decisamesgoing to be used or made based on the date
that is collected. Teachers use the student ddtalpoidentify and quantify short-term and long-
term goals, but always with the intention of wheoewe want our students to be performing at
by the end of the school year. So this allows ugatage student improvement over time. Some
of the things that are most helpful and wonderbdwt CBM measures are that the tests are brief
and very easy to administer and score. All testsddferent, but they assess the same skills and
at the same difficulty level. That's very importaanid that's one of the things that makes
progress monitoring tools, like CBM unique. It i2lze same difficulty level, so we have a
criteria set and we can always assess studentd basghere we want them to be performing.
CBM scores are graphed for teachers to use andigaco use to make decisions about
instructal programs and teaching methods for eaaest. It also helps to identify students who
are not demonstrating adequate progress. And mergalthough traditionally CBM has been
used for an individual student, we're going to slyow some ways today that you can use that



same data that has been collected at the indivitudent level to make decisions about
adequate yearly progress, to look at classroomaslegt schools and different types of groups. So
what are we looking for in CBM? We are looking mores, student scores that are going up.
This is a clear indication that they are becomiatids at whatever skills we are assessing. So
that could be reading, spelling, writing, math. Astddent scores who are flat, meaning that they
are not continuing to make progress, indicatesttiegt are not benefiting or profiting from the
instructal program that they are currently beinthat they are currently receiving. So that means
that we may need to change their instructional nmgor something that we are doing with

them so that their performance can increase. Ampiawould be Sarah's progress on words
read correctly. If we were using passage readungnfty and monitoring Sarah's progress, each
of the dots is a point in time we have collectech83 progress on this measure. The clear line
that goes through the data points, that is actirtygoal line. That is where she started and the
endpoint is where we want her to be at the enti@tthool year. If we connect those two dots,
we have what we call our goal line or our aim lilkat is the level and rate of progress that we
would like to see Sarah performing at. We agairetengoal line, which is the straight line. The
line at the bottom that represents the dots, ehtiiose dots is a specific point in time when data
has been collected on Sarah's progress and repalésgges. Jessica's progress, sorry. We can
see that Jessica is not on track. One of the thivaggs very important to look at is we notice

that if we were to use this type of informatiorand lots of times the assessments that we use are
not meant to be used on a frequent basis. Theymeaaat to be used at the beginning of the year
and possibly at the end of the year is a prepagtsasnent in mind. If we did that with Jessica,
she started out similarly to the previous stud8atah, on words read correctly. If we were to
check in again at the end of the year with JessicBnot see what was going on during the
middle of the year, then basically we have wastgéeaa's worth of instruction, because Jessica
was not benefiting from the instruction she wa®igng. So by collecting data more frequently,
on a weekly basis, we can intervene much quickemamch earlier in order to meet the students'’
needs and make sure that they are on track. anbihgrl want to clarify, most forms of
classroom assessment that teachers typically eseher-made tests, some types of tests that
come with the curriculums, which are very helpauk typically mastery measurement. We teach
a specific skill and we test it to make sure theleht has met mastery on that skill. CBM is
typically not a mastery measurement. It is typicallgeneral outcome measurement. The reason
why | say typically, or usually a general outcomeasurement, some CBM measures are very
similar to mastery measurements. If we think dilesound fluency, word identification fluency,
a lot of the DIVEL measurements, those target gpscific skills. They don't target a general
overall reading skill. They are very specific tallskhat we know need to be in place and need
to be developed in order for students to be sutdassreading. In some of the math
measurements also. Some of them look more likeenasteasurement. If we were using a

CBM math probe that was just calculation, then thaeally only assessing that student's ability
to do calculation problems. There are other tygesath CBM probes that look at the whole
curriculum, like let's say a second grader woulekgected to do. So it would include addition,
subtraction, multiplication, division, and all tygpef calculations they have to do in in-- instead
of just maybe addition. So | wanted to make cleaifion of that. Some of the salient features of
using a general outcome measure, it looks at gedenaains and not specific subskills. Our goal
as educators, by the end of the year we have airdgramount of curriculum and content we
want students to be successful at. So it keepgldt@l curriculum outcomes intact and it uses
long-term general goals for students. These atd@lmath problems we would like students to



learn. This is the proficiency in reading level weuld like students to be reading at. So it keeps
it at a more global general outcome level. Whatesakis helpful, it makes no assumptions
about instructional hierarchy. Meaning some cutuguwill say, reading, for example, some
curriculum may say they want you to teach all & tlontinuous sounds, like in the letters S that
says, or M that says, before you try to teach stisdetop sounds like T. If you're using a general
outcome measure, it doesn't matter what orderavatghy the skills are in. You will be
assessing the skills always, throughout the eatih®ol year, instead of focusing on one specific
skill. And because general outcome measures likiel @B this, there is no measurement shift.
You don't see students meeting a criteria at ageoicy level and then having to start all over
with a new skill. As you are monitor their progreSs it keeps the retention of the skills that
they have already been exposed to. Because, far@&athe best case to think about for this is
math, because math is very concrete. So if you hawath CBM progress monitoring sheet and
it is for second grade curriculum, every sheet alilays have addition problems on them. They
are not the same addition problems, and they argygo be in the different order on the sheet,
every time the student takes that assess mouBtairyou will always be assessing that
throughout the school year. So even though thesfoinstruction may not be on addition
anymore, you will always have a record of that shi® retention of that skill by assessing the
whole general outcome. The whole general curriculasnwve say, with these measures. So it is
very, very nice to get a good glimpse of how thelsnht is performing throughout the school
year, based on these measures. One of the thjaglswant to mention is, | often here educators
say, but | think it is frustrating for studentsask them to perform a task that they have not yet
received instruction on. So, for example, if it @second grade math and there may be a few
division problems there, but the curriculum doestaach division until the end of the year, yes,
it is true that the student would be asked to perfthat skill. And one of the things | say is, yes,
| think that that can be frustrating for some stideBut | think you also need to realize thasit i
okay to say to students, you know what? There airgggo be problems on the sheet we haven't
yet learned. Because this is information that yogtiing to be learning throughout the whole
year. So | want you to try your best on every peatl It is true that they can skip problems that
they don't want to do. However, you want to reayto capture their skills as much as you can
throughout the year. So you really do want studattesnpting as much of each problem as they
can. Now, if you remember, if you're familiar atalth math CBM, students actually get credit
for every digit that they do correct. So it isréiskd on the total correct answer, but it is based o
each piece of calculation that they have to doetdgom that problem. So you can see growth in
specific skills throughout the year, even if itnformation that has not yet been taught in the
classroom. And | think that is very important f&r as educators to be realistic with kids and say
| know it might be frustrating, but we haven't leed it yet. Just try your best. | think that is
okay. But you also need to realize that you areuraqy very good information based on what
that student knows at the beginning of the yeartarmlighout the year based on the curriculum
that you expect them to be proficient on. the otharg about general outcome measures is that
the test construction, they use standardized proesdAnd the reliability and validity can be
determined and has been determined. There areddsdnd hundreds of studies on the
reliability of CBM measures. These are some oftliggs that are wonderful about using
general outcome measures like CBM. Now, obviousiyimg is ever perfect. And some of the
specific things that general outcome measured, & lbhe CBM measures don't do, they don't
give you really specific information on those suliskA good example is an oral reading
fluency passage or assessment where you haveuttenstreading aloud for 60 seconds. Those



of us who have worked a lot and some of the reasiragialists out there might be feel equipped
to identify very specific subskills that the stutlemight be tripped up on that could lead to
instruction just by reading aloud, but a lot ok®don't have that type of training. And so
sometimes while it does give you an overall indarabf how well the student is performing, it

IS not meant to be a diagnostic type of assessiSerbts of times we have to give additional
assessments if students are not performing wetbome of these general outcome types of
measures, it is our duty to figure out why. Somesrm order to capture that information, we do
have to give further assessments, like a masteagunement or some type of diagnostic
assessment. The other thing that | want to memtimut general outcome measures is that the
fidelity of implementation is extremely importasnd | have seen this over and over and over
again in my training that | have done where bec#lusevay that CBM measures are
administered and scored is very similar to otheessments out there. | see people making what
they think are harmless deviations to another tfpeay that they want to administer or score it.
And what ends up happening, then they are bredkimgtandardization, the scores that they are
obtaining may not be a direct relation to how tnaasure was meant to be given and used.
Particularly if it is going to be looked at acra$gdents or across teachers or across grades. The
difference in students' performance as it lookpaper actually may be in relation to the
difference of teachers' implementation of it, hévyt have administered it and scored it and not
on performance. So it is extremely important foogle to adhere to the standardized procedures
used in order to ensure that the data that isateliieis a true representation of students' siSits.
the other thing -- this is just a quick represeatadf what it looks like. If we then take the
students' progress and we can graph that on a yeakis, the nice thing is, if this were a
student that we were only looking at at the begigruf the year and at the end of the year, we
would find out at the end of the year that theymid make great progress. However, by
collecting the data weekly and really monitoringvhiie student is doing, we are able to quickly
go in and some of these rules are this one thstda/n on here is if you have collected at least
six to eight data points and you have four conseewlata points below the goal line, which is
the dotted line, then you can step in and say kymw what? | think we need to look at
possibility changing the instruction for this statiebecause they are not responding in a way
that is going to allow them to reach their goathwy end of the school year. So then you would
draw an instructional line. One of the things thiay to encourage people to do if they are going
to be graphing it, right on the graph, right whgoe decided to change something, write on that
graph where that change took place and what thegehaas. This will allow the next person

that works with the student to already know whégnventions have been tried and which
appeared to be successful and which appearediésHsuccessful. Here's an example of using a
CBM computation. So this is a math sheet of SanzariRemember, students get credit for each
digit that is scored correct, not just the answaother way to look at students' data is to look at
the trend line. And in is using the -- method. ot going to get into this. There are other
presentations and other information you can referhis is an excellent way and | highly
recommend people do this after you have six totegta points you can go in and draw a line
that represents a true slope of how great the pssgs, how steep the learning curve is for that
student. You can then compare that trend linee¢aytial line, which is the dotted line on this
graph. In this case, what we would say about tiidest is their trend line is exceeding their
goal line. First we would celebrate. And then weuldigprobably raise that goal for the student
and continue providing the instruction that we ar@viding for them. So at this point, | would
invite people to type in any quick questions thatytmay have about CBM and progress



monitoring tools in general and the information just covered in that brief introduction. So let's
just take one or two minutes for people to typestjoes in. | can see questions as they come in.
We will try to respond to the questions the besttare. Questions that we don't get to during this
presentation, we will respond to them and we waligosting them up on the website and then
inviting you to, via Email, sending out a noticeyiting you to come and look at the questions
and answers. I'm going to just go through and nedpo some of the questions as they are
coming in. Some of the questions have asked howbgstidetermine a goal line. We will talk
about that. There are multiple ways to determigea line. A lot of what we're going to talk
about today is looking at benchmark scores, lookingrinimum levels of proficiency we want
students to obtain in order to be successful indhaiculum. Then you would indicate that on
the graph. You would mark where they started fréhren you draw your line from where they
started to that benchmark score, which is theit,goal that provides the goal line. That is one
way to do it. There are multiple ways to do goaés, but that is one that is nice because it has a
lot of research behind it to say if we can get shid to that bare minimum of proficiency. Their
chances of being successful on other types of mgadsks and later on in their academic settings
is much greater. The method for calculating thedréne is called the tookie method. And you
can find more information basically from any staé®k or from previous presentations that have
been done on the webinars. It is a very easy sitfaigvard method. You basically divide the
data points into three different sections. You tddeemedian of the first group, the median of the
second group and you draw your line between therms very simple to do. And it is a very nice
representation of students' real rate of progresgiick question about counting digits correct on
a math test. Typically what you do is count eadhutation and each time a number is written
below the line counts as a digit correct. For fartherification on that, I'm sure that the center
has other slides and presentations that you cooklat that are specific for how to conduct
CBM math. I just want to address this one quicksjoe about some ideas for high school and
middle school to help teachers with CBM. Theredsanlot of research at the high school,
middle school level. However, more and more rese&rbeing done as we speak. A lot of that
is coming out of the University of Minnesota witbnse work that Chris and Terry and a lot of
fabulous folks up there are doing. However, if y@ve a student who is -- if you have a ninth
grader reading at a third grade level, then ipigrapriate to go ahead and use third grade
material to monitor their progress in. One of thieads | always caution people about is that you
always want to -- | say at least as often give tivgiormation at their grade level, because you
always want to be checking how close are they pmiify to students like them in their grade as
well as where they are instructionally. So it kofchas two different purposes. And if you have
further questions about that, you can jot them danah we will try to respond to them by Email.
Are there any CBM measures for vocabulary? Somelpewould say yes. | don't believe that
there are any good reliable and valid measuregeiuDne of the things that I'm going to show
you, the center actually has a technical assistiare that has gone through and done the work
for you, meaning that they have reviewed a lohese measures as far as technical adequacy,
meaning what does their reliability and validitplolike? How are the measures used? What
purposes can they be used for? And that informasgi@vailable on the national center for
student progress monitoring. I'm show you one efgghges that has review measures. That
might be a good place to go to to look for thabrnfation. So | think that that covers most of the
general questions. Let's move on, because we loave great information in slides | want to
share with you that are directly related to AYP.egSonve know, no child left behind has been
requiring for a while that schools show adequayegrbgress towards proficiency goals, that the



goals must determine measures for AYP evaluatidncateria deeming an individual student
proficient. And one of the things I'm going to shgowu is how CBM can be used to fulfill that
AYP evaluation in reading and math. So how do wiemdeadequate progress? And this actually
goes back to goals. So what would our goals be?ohedof the ways we can do this is we can
look at CBM benchmarks. They are research derieed,of year, minimum scores, that would
indicate grade level proficiency in that contenbwi\ one of the things | want to stress here is
minimum scores. Lots of times | hear people comigisivell, if they've met the benchmark, that
means they are fabulous readers. No, that doesa tiney are fabulous readers. That means
that they are squeaking by. That they look likegisiare probably going to continue to progress
okay for them, if they continue to make good pregrand continue to meet benchmarks on other
skills, in other grades. However, it is a bear mimm criteria. So | think we need to keep that in
mind. That is the criteria we want all student®¢oat in order to be on track and good in math or
reading. So progress monitoring tools include tltzda. So this is an example of what | was
referring to. If you see on the left-hand siddas tools. And it tells you what tools to possibly
use for progress monitoring. Next to tools, itdglbu what area that tool has information in. And
then the technical assistant team has also revidveeckliability and validity in each of the
measures. And then it goes through and tells youhey have alternate forms, meaning is there
more than one assessment that can be used. l&ygmiirg to be monitoring more than one
progress, you have to have more than one formsenisitive to student improvement? Does it
have AYP benchmarks? Can it be used to improvaileguor teacher planning? And are the
rates of improvement specified. So this at a ggickpse gives you some indication of some of
the assessment tools out there, what area thew thaassess, what their reliability and validity
information looks like, and then other informatitbrat you might be interested in. This is very
helpful information, and | really would urge all ybu to go and look at that. They are updating
that pretty regularly, about on a yearly basis.yTipat another call out for anyone who has
information. So these are some CBM benchmarksl jnat wanted to highlight. These come
from the research at Vanderbilt university. Soménefthings | want to point out about this is K
obviously stands for kindergarten. What they assekmdergarten is letter-sound fluency which
is different from DIVEL. This is where the studdobks at a page of randomized letters,
uppercase and lowercase and they have to prodecedkt common sound associated with each
letter. In first grade, passage reading fluencyictvirs the abbreviation for the PRF. Oral reading
fluency is term often used. That is not used uhg&lmiddle of first grade. What their research
found, by trying to have students read orally frapassage at the beginning of first grade, a lot
of the students didn't have enough skills yet tmalestrate any clear indication of where their
skills initially were. So it wasn't collecting angally good information. It wasn't good at
predicting anything. It wasn't a true representati®ecause they didn't have the skills to perform
the task that was being asked of them. So to reqileat at the beginning of first grade, they
preferred to use word identification fluency. laidist of high frequency words the students goes
down and reads in rows. It has validity. It shotis very predictive of reading success not only
at the end of first grade but later grades. Byntiédle of first grade, you can move over into a
passage reading fluency or oral reading fluendy. telseir research shows that 50 words read
correctly per minute would be the appropriate goathat test by the end of first grade. And
then in second grade and third grade, you canhsg®h passage reading fluency, oral reading
fluency, their goals are 75 words correct per nararid 100 words correct a minute. In fourth,
fifth and sixth grade, they use a maze test.\lery similar to a closed reading passage and a
closed passage about every seventh word is remanekthe student has to write in the word. In



a maze passage, it is very similar. About evergsgvword is still removed and then it is
replaced. There are three words for the studecthdose from. They don't have to write in the
world. All they have to do is circle or underlirfestword that would correctly restore the correct
meaning to that sentence. So it really is a nicg iwdap also comprehension for older grades, it
is found to be correlated higher with comprehengam passage reading fluency or oral reading
fluency test. That's what the maze passages lkekHat is administered over two and a half
minutes. 30 correct replacements at sixth gradadthtion, here are some of the CBM
benchmarks for math. And there are some researtitedrare looking at some early measures
for much younger grades and kindergarten and ofiegs. And not only -- the one thing | like
about math, not only does it computations but cptscand applications you can assess. Those
would be benchmarks you can look at. So let's naetand look at CBM and AYP. So schools
can assess students to identify the number oélrstudents who meet the bempl mark. This
provides schools with an idea of what their inipabficiency is. Based on all of our students,
who has met the benchmark? And then the next steplook at the discrepancy between the
initial proficiency and what that universal pro&acy is calculated to be. We'll walk through an
example for you. That discrepancy is divided byrthenber of years before that deadline, which
is in 2013, 2014, that provides us the number dftamhal students who must meet the
benchmark each year in order for the school to @talyack for meeting their dead -- deadline.
Let's look at the three steps. The first is, yomtita quantify your initial proficiency status. The
second step, quantify the discrepancy. And thentkia step is to identify what you need for
AYP. So for the first step, the school assesses/anegle student using CBM. One of the things
that is most wonderful about these measures ighkgtare quick and efficient. And so they can
be done at a school level. They can be done wighyesingle student. | have seen very large
schools get through it in a matter of days if thaye a quick, efficient assessment team set up
doing it. You identify the number of student whoetthat CBM benchmark, and then you
identify -- then that provides you the number @& sithool's initial proficiency status. So you
assess every student. You figure out what the beadhis that you're going to use for
proficiency and you look at how many students yeagsessed have met that initial proficiency
status. Then you're going to figure out what yasciépancy is between the ential proficiency
and the universal proficiency. So simple math hAtewe're going to do is take the initial
proficiency and subtract it from the total numbéstmdents in the school. We're then going to --
that tells us how many students are left yet tohigaoficiency. We're going to take that number
and divide it by the number of years we have remginrAnd then that is going to be our goal for
the number of students who we want to reach the @BNhmark each year in order to stay
online for our target of reaching universal pradinty. Let's take a look at the example. The
example here is crest view elementary school. 3¢t®ol has 306 students. When they did their
initial screening of all of the student, 218 alrgadet the end of the year benchmark. And that
was across grades. So you look at what the ben&hr@arld be for first graders, second graders,
so on and so forth. Then they took the discrepetwben their universal proficiency and their
current status. They took the 306 total studenibtr&cted 218 that were already proficient. And
their goal was 88 students that they needed tdrpasficiency by the end of their goal. So they
took that universal proficiency. They said, we hageen years to do it. They divided the 88
students over seven years and that gave theirckesly specific goal of needing 13 additional
students per year to meet the end of the year Ipegwttfor the universal proficiency goal. This
is an example of how they would track that goakyhave 306 students at the end of the year
and every year they are plotting how many of theiadents are on track. If you look at this, and



if they continue at this rate of progress, it lotike they may not be on track to meet their goal
of universal proficiency by the 2012 -- or 2013-2&Gkthool year. So at this point, this is where
everyone would need to pull together and look atvgossibly need to be done. And we're
actually going it talk about how you might do thab I'm not going to go into it in depth here

but then we're going to actually pull back and lablgrades, look at classrooms. I'm going to use
some real data for you to look at and kind of peabkolve with. So advantages of using CBM
for AYP. Again, the measures are simple and easgltoinister and score. They are reliable and
valid. That is very important to remember to useeas mountains that are reliable and valid. The
training on these measures can be very quick diuieet. The entire student body can be
measured efficiently and quickly. The routine tegtcan allow students to track progress during
the school year. No longer do we have to wait fara@iterion reference test or some of our large
scale general outcome assessments, whether peeplsiag the lowa test or Stanford
achievement test. This is something that can be tseughout the year to keep track of how
well school and districts are on target for meethmgr goals. It also allows for multilevel
monitoring. Things can now be looked at at a schatoh teacher or classroom level or

individual student level. It makes CBM a more a#it tool rather than a burden of giving
additional assessments where you don't receivennamon. One of the things | hear consistently
is when people receive information or are expetiegive assessments, but then they don't
receive the information back for months or not luthie following year. And they are supposed

to be able to use these assessments to help tia@nmptruction. So that is one of the things that
is nice about this information, it is quick ande#&s give. And it is quick and easy to plot and
look at and problem solve along the way. So ibimsthing that can be used throughout the year
instead of a pre/post type of situation. So atpoisit, | would like to stop before we move on
and talk about specifically how this data can bedus look at school accountability at a
classroom level, at a grade level, at a school |@tepecific group levels. What questions do
people have specifically about using CBM for AYR&®'& take a quick break here for about a
minute and allow people to type in their questidkgain, those questions that we don't answer,
we will try to respond to together as a group. Wiepwst those up on the website and then send
everyone an Email inviting them to come and vieavdlestions along with the answers. One of
the quick questions I'm going to respond to, thestjon, is should the CBM measures for AYP
be end of the year measures? Yes, they shouldofthe questions is, when you talk about
assessment teams, are you referring to generaeuial ed working collaboratively? How do
you suggest they set up their team? I'm goingke tane right now to answer that. | have over
ten years of experience of going into districts hatping them do this as well as doing this in
some of the districts that | myself have workeddme of the things that | think we have found
most efficient in collecting this data and in aficént matter is everyone collects the data. That
means every single person in that school is traiagutoficiency on these measures. One of the
things that that allows people to do is when yoarsltthis information and data with teachers,
they have a very clear understanding of what ti@ ateeans, what it represents, how it was
collected, what the student was asked to do. kttiat is really helpful in people using that data.
Otherwise it becomes, well, that is your informati®hat's nice. And it tends to not be as well
received. So one of the things that | have fouiad llas worked best is having everyone in the
school trained up. And where I've actually sees, tthat's including the principal. The principal
becomes the leader. The principal also becomes@wamneho helps collect the data and is right
along with everyone while they are doing this. Thenhave had assessment teams. And lots of
times that is set up with the special educationhen potentially the reading specialist, speech



language pathologist. Some of the people whosadstd®might be a little bit more flexible.
Those people tend to kind of run and coordinateégben. What we've done, we have been taken
over places like cafeterias or libraries and weehadassrooms actually come down to one place
instead of people going to classrooms. If you caalize and centralize your assessment team, it
is much more efficient than having them run fromsslto class. The teacher comes into that
room with their class. They sit down. They alsorasponsible for assessing a couple of their
students. That way they are directly engaged avwlvad in the assessment process. However,
there is also a team of other people there thatelpng them collect that data. It is really nice
when the principal is sitting there. When the spleeducator is sitting there. When the reading
specialist is sitting there. They are all doingttuigether. The teacher leaves with the classroom.
The next teacher comes in and the same procedfokomwed. So in that way, everyone gets to
work together. Everyone is responsible for collegtihe data. And | have seen that much more
efficient and a better way for people to open wgséhlines of collaboration. Okay. | think at this
point I'm going to continue on so we can also saree time at the end for any questions and
thoughts that people might have that we havenh bé& to answer throughout. Again, if we
haven't directly responded to your question dutiregpresentation, we will try to respond to all
guestions and post those up later. So let's move baw we can use the CBM data for school
accountability. Some of this information is comutigectly from heartland number 11. They
have been doing this for years and years and plpdalit better than anyone | know. So | just
want to share some of this information with therd #rings to think about. These are things we
basically already talked about, but this is jusickof a nice way to review them in a different
format and just things that really need to be atftimefront of people's minds when they are
talking about spending time collecting data. Beeausmember, every time we're assessing a
kid, we're not teaching them. What we really needd doing in schools is spending more time
teaching. So if we're going to spend our time obihgy data, it has to be efficient, reliable and
valid. And it has to link to standards and benchmalt must be sensitive to change over time. It
needs to be repeatable. So if we need to colletitiadal data and look at growth, we can do
that easily. It should be displayed in a format tkaasily understood. | have never run across a
parent or another educator who has not been aldekoat a graph with me and follow along the
information that is on it. So that's one of theentisings about using this data. It has to be used
for allowing for decisions about individual as wa#l classrooms, groups of students, grade
levels and schools. I've also seen it used atictstind state levels. So this is actually reahdat
from some schools that we work with. And so let& fake a minute and | want you to look at
this graph. So this is -- let me just tell you whas, first off, so you know what you're looking

at. It is using a CBM, reading fluency at a secgratle level. It is second grade. And this is one
classroom. The numbers at the bottom representsadbnt in Ms. smiley's classroom. The
numbers represent how many words correctly per taithe students were reading. The dotted
line represents the goal of 75 words read corrgathych would be the benchmark according to
the -- so one of the things you can do, if | weraking at this information and I'm looking at this
graph, one of the questions | want to ask myse#frasducator is, where might problems reside?
Are there problems -- by looking at this graph, thiere problems with the curriculum? Are there
problems with the instruction? Are there problerngaaticular student levels? Because the
majority of the students have met the benchmatkegoal, | can -- I'm pretty secure in saying |
don't think the problem are with the curriculundalon't think the problems with with the
instruction. However, there appear to be two sttslédrat would be student number one and
student number two, that | probably want to lookhaise specific students and try to figure out



what specific skills are they lacking or what skidlre they not able to master that are keeping
them from being proficient readers? so lookinchat graph, | would say things seem to be going
fine in the classroom level. | want to look at gntlone and student two and see what is going
on with those particular two students. So thanis way to look at this information and look at it
based on school accountability. So let's look diffarent -- remember, this is real data. This is
from an tiewt -- an actual school. This is fromaatual second grade. This is Ms. Hope's
classroom. Same grade. The dotted line that yovegpgesents the same criteria, which is 75
words read correctly. And so if | look at this gnapwant you to be thinking to yourself -- we're
going to poll you here. This is what | want youthinking. Where might the problems reside?
We'll go back and look at the graph in a secondiagoneed to think, are the problems at the
curriculum? At the instruction or at the studenel? So take a look at this graph and together --
| know some of you are sitting in very large groapsl some of you are sitting individually at
your computers. So talk for a second and thinkypid were to look at this information, where
would | be looking at the problems residing? Daédsak like it is at the curriculum level, the
instructional level or the student level? Let'kifilyour replies if you haven't already and close
the poll and post the results. I'll give you ddittnore think time on the next one. | realize some
of these you need to talk to your colleagues amtbldenvhere you might go with this. So it looks
like 82% of you said instruction. 14% said currioul. And 2% said student. Let's go back and
look at the graph. So I'm just going to walk yototilgh how | think as | look through these. If |
have this graph in front of me and this graph anfrof me -- this is Ms. Smiley's class,
remember. And 98% of her kids basically were meetive benchmark. Then | have Ms. Hope's
class, same grade, with very few of the majorithef kids are not meeting benchmarks. One of
the things that | would want to know first, areythesing the same curriculum? And some of you
had that up there. So it is kind of -- it is ndtiak question but there are kind of multiple steps
you need to think about. Are they using the samgathum? If they are, then | can say, well,
the curriculum seems to be looking okay, meanimegstihdents -- however, Ms. Hope's class
doesn't appear that way. | would want to go in dém@bservations to see what is going on
instructionally. Are they using the same curriculbot Ms. Hope is not following the curriculum
with fidelity? Meaning she is changing it and adgier own things and dropping things she
doesn't like, adding in other things that she gmtnfa fabulous seminar she just went to. Does
the instruction look really different? Other thinat | would want to notice right away by
observation, how much -- | want to know what is @iceual amount of time scheduled for that
literacy block, if I'm looking at reading? How muttime are each of these teachers actually
blocking out on their planners for teaching rea@ifigpen | want to look and see how they are
responding with the students. Do the students hdweof opportunities to respond and provide
feedback and practice those skills? And is ther-iousystematic feedback and guidance when
they are making errors? Is there a lot of oppotyuior students to respond? Is the feedback to
their response set up so they are going to quin&lgble to move through that curriculum and
get the attention and skill and feedback that #reygoing to need to understand what is being
asked of them. So those are some of the things thaaild look at. So let's look at the next slide.
So this is actually, again, real data. And in isskecond grade at park school. Now, these are
all four teachers. So every single one of thessslmepresents a student. So this is looking at all
four classrooms. If we graphed every single studérg is how many of them have met -- again,
that dotted line is the benchmark for passage ngdtliency at the second grade level. How
many of those students have met the benchmark®isSbasically half. So looking at this, again,
I'm going to ask you the question, where mightgrablems reside? Is it the curriculum? The



instruction? Or the student? So let's go back aak at the graph. If there were in front of you
and you were responsible for the second gradesasthool and the four classrooms, and this is
what it looks like, where might the problems re8idould it be with the curriculum, the
instruction or at the student level? Again, thiseigl data. Let's go ahead and finish talking about
where you think those problems might be. Go aheddype in your reply. Let's go ahead and
close the poll and post the reply. And a few aiteggiing to trickle in. About 55% of you

thought that the curriculum would be the probledf63Xhought the problem is at the
instructional level and 5% at the student. Soithtsicky, right, because it looks like half of the
students are doing fine, but the other of whatnatedoing fine. What | would do is, we've
already looked at -- let's go back. We've alreadkéd at two classrooms. Ms.Hope's classroom
and Ms. Smiley's classroom. | as an educator wwalak to look at each of the two other
classrooms in this same fashion before | look atesingle student represented by the numbers.
| want to see which of the students it looks like jroficient and which aren't. Does it seem to
be at a classroom level? Because what if the alhesroom looks just like Ms. Smiley's class?
Or one of the other classrooms. So, to me, | waddt, again, go back and think about what is
the curriculum that is being used? Is it being denta fidelity? Or is there -- if it is being done
with fidelity, | want to go back into Ms. Smiley'som and | want to say, what else are you
doing with these students that might account fonesof their fabulous growth? Maybe Ms.
Smiley actually is adding on some really nice imgstions that are filling in the holes in the
curriculum. So maybe the other teachers actuadiyraplementing the curriculum with great
fidelity but there are holes that aren't meetinglents' needs. Ms.Smiley has identified the holes
and initiated additional intervention to help wittat. So it is really a problem solving,
information gathering. One of the things | see pealping lots of is looking at information like
this and saying, well, you know what? Our basalwrlate racy series stinks. Let's throw it out
and buy another one. That's really an expensivetargp and probably not the first and smartest
option to look at. | think you need to look at thdividual classrooms. You need to look at the
curriculum that is being used, how well is it beirged and what are some of those other things
that the teachers can do instructionally that cgpaict their learning? What are some teachers
doing that seems to be working versus what otlemhters are doing that doesn't appear to be
working. So there is no clear-cut answer. A loit @ thinking logically through it and trying to
resist those gut reactions of saying, well, youvkmehat? Our curriculum stinks. We knew it

was bad. We knew she shouldn't have bought thigissémet's go buy XYZ. Sometimes it is
Moreheadache that it is worth. And it is worth loakat individual classrooms and also looking
to see what the instruction looks like at the imdlinal teacher level and what other interventions
could be implemented. So this is another way t& ltahe data. So this is looking at progress
monitoring information on passage reading flueraryeivery single grade. Grades one, two,
three, four, five and six. On your Y axis, down te#-hand side is the percent of students at
each grade that are profirpt -- proficient and thetcriteria. As you look at this, he want you to
think to yourself, which grade would you want toayad focus on first? Take a look at this. If
this were the information in front of you and yoer& going to attack this grade at a time, what
grade would you want to focus on first? Grade dBeftle two? Grade three? Grade four? Grade
five or grade six? Talk about that for a secondd 4o ahead and post your poll. Would you
want to focus on grade one, two, three, four, éiveix? Let's go ahead and close the polls and
post them. So we had the majority of people sadndpst half of you said second grade. Let's go
back and look at the graph. So second grade. We dyvaves one, two, three, four, five and six.
So | agree with you. | would -- my first immediatsponse would say, wow, what is going on in



second grade? One of the things that | would pryglddoas an educator, | would break it out by
classrooms, like we were looking at, to see howh@andividual classrooms look? Are there
some classrooms that look fine and some that thmkKtfine? Or does everybody look low? |
would also want to look at -- and | have seen lilaigpen. What if | told you that grades one and
four were using the same cuk -- curriculum and gsaevo and three were using different. Two
different curriculums are being used. One and &rarusing A. Two and three are using B. I've
seen this happen. It is not necessarily the cuwmneubut if you look at the scope and sequence
and how the skills have been taught and how thatirage to be taught, sometimes it changes
what is going on. So | think it is important to koat not only what is going on in individual
grades but what is going on across grades witledh#&culum. So if second and third grade were
using the same curriculum, you can see that theghtrbe a nice build on the scope and
sequence up to where the students are continuileguto those skills. Because they are used to
that scope and sequence, how it is being preseftebthink it is presented to not only look at
the grades but look at what is happening befaradtlook at what is happening after it as well.
So then other ways that we have looked at this dlaitais a group of student. So say this is a
group of students that are black or African-Amamiead you want to say, | want to know how
these students are doing in my school. If these¢h&rstudents in the school in second grade, you
could say -- what would you say -- how are theynd®@iWould you say generally as a group they
are doing good or not doing so well, doing pooyain, this is the graph for the group of
student. And you can insert any type of disaggeshgtoup you want to look at. English
language learners. We look at this data specifieatoss groups and across different types of
programs, the students that are receiving -- & peist the poll. Obviously people are going to
say that it looks like -- let me close the poll ot them. If looks like the majority of the

people would agree that overall as a group theestiscare doing good. Now, there are two
students that I'm going to want to look at moreselg and see how can | get them performing up
to the level we want everybody to be at. This igeample of, if | look at all of my white

students or Caucasian students at this grade kyain, how would you say the students are
doing as a group? Are they doing good or doing pddris is the group. And let's go ahead and
close the poll and post it. So all of you said theg doing poorly. There is only a couple of
students that are meeting the benchmark or abdwemjority of the students are doing very
poorly. So as a group, | would want to focus or.thevould want to take note of that, as | look
at it, as an educator. So one of the things thatrt to mention very quickly -- and I'm going to
go through these next slides at a much faster fBadd.want you to know that all of this
information is up there for you to download andki@d. But one of the things that | want to
mention is, the way we were just looking at theadaas at a very static snapshot view. We were
looking at one point in time, what did it look lilker those particular students, those grades,
those classrooms, those disaggregated groupseagtanmt in time. While that does provide good
information, it does not tell us how those studemtiow those groups are going to perform over
time. So in order to do that, we need to contimuedilect data. Here's a great represent wraition.
We have Mikey and Joe at the beginning of the y&athe beginning of the year they both were
performing similarly. Over time if we monitor therogress, we can see that Mikey is
responding positively to the intervention that letseiving where Joe is not. If we waited until
the end of the year or only looked at them at ariatpn time, we would say these students -- if
we only looked at them at the beginning at onetgaitime, you would say they are performing
similarly and we would possibly prescribe the saype of intervention. However, if we never
looked at them again, we wouldn't know one of tiuelants is on their way to being successful



and the other is not. It is important to continoedllect data. Using assessment to guide
instruction really needs to be planful. Like | safd/ou're going to spend time collecting data, it
must be used to help students and teachers, laglbaes be more planful in their instruction and
intervention and help students become more suadesghe content we're teaching them. So
you have to select measures because they targaticgkills and behaviors that are important.
They need to align directly with the curriculum amdat we are trying to teach. So one of the
ways to do that is to get away from using Summaikieeh is what | went through and using
more of a formative type of evaluation. That mestm#ting away from a static image of what
has been learned to a more fluid view of what iadpearned. So we need to move to a dual
discrepancy matrix, whether it is at the individsldent level or whether it is at a group level.
So here's an example. We're going to look at fdterdnt ways to look at the data. The green
dotted line is our goal line. The red solid linghe progress of the students. We want to look
both at their level of performance, that is howhhigp the student is performing, and then their
rate of progress, how steep that line is. Forghugent, we would say, they are obviously
performing at the level we want them to perfornarad also at the rate we want them to perform
at. Here is an example, again. Remember, the direeis our goal line. That is the level and the
rate we want the student performing at. Now, thisiieresting, because the student is the red
line. The student is not performing up to the let@wever, their rate of progress is good. They
are not going to fall further and further behindh&/we need to do is figure out a way to catch
them up and bump them up to the level they nedx tat. Then we have this student. Their level
of performance is fine. But their rate of progresw. If we were just to look at them at one
point in time at the beginning of the year, we vbsidy, wow, not only has this student met the
benchmark but well exceeded the benchmark, whiteisevel of progress we want them at.
However, this student is going to bottom out at sgmint because those lines are going to cross.
If we do not intervene, then that student is nahgao grow in their skills, because their rate of
progress is not good at all. And some of you maytkat the red line dropped. If you didn't see
that, I'm going to try to visually draw in whatwould look like potentially. So if you see that
green thick line, if we tested the student heii#h, ate would sayi, if this is the level we expect
them to be at, still we would say, wow, this studsrdoing great. Not only have they met the
level, but they have exceeded where we expect thdrma. However, if we did not look at them
again until the end of the year, look, this studgatted out above benchmark and now they are
at risk and well below the benchmark. And | havensthis happen. And so it is very important if
you only look at one point in time, you are goingniss these students that actually have a fine
level at some point but their rate of progressoisatlequate. So that is why if we collect data
throughout the year, we could catch them over hatkintervene so that we can change their
trajectory and make their line go up along with vehee would like it to be. But if we only look
at one point in time, that is not going to be polesiThen we have this student. This student's
level of progress is low and their rate of progliedsw. These are what we call the flat liners.
And this is when all of the bells and sirens andistiés need to be going off in everyone's head
and we need to intervene quickly and intervene witv the student. The next bunch of slides
I'm going to go through very quickly because | danivit leave time at the end to take questions.
| realize we're getting to the end of our time #fiernoon. This is just representing basically the
same information that we were looking at at onepioi time but plotting it across the school
year. So now we can look at it a month at a tinoeth® would be looking at -- instead of AYP
year at a time, you can look at AYP month at a tmithin a year. Instead of looking at first
grade one point in time, you can look at how mangents are meeting the benchmark for first



grade across every single month of the year. Heaa iexample of third grade computation.
Here's looking at two different classes. The doliteel represents the benchmark, where we want
those classes to be. We can see that class twe $edra doing okay. But class one is not doing
as well. We wouldn't know that if we only lookedaate point in time. Because in the beginning
they looked very similar. If you look at where théots are in September, they were
overlapping. But if we continue to look at eachitidse classrooms every month, we will be able
to figure out who needs help where. I'm going tdlgough that. Then we can also look at
individual students. Here's an example of math.cafelook at a specific classroom. And if we
plot each of these lines represents a studentawesee exactly who is on track to meet that goal
that we've set and who isn't. The one nice thinghen teachers are able to look at their
classrooms like this, it is often nice to then gréads based on specific skills that they are
missing. So not only can this information be usetbok at how well they are meeting progress
toward the end of the year goals, but it can beads@structionally and try to group students
based on similar needs academically. Here's an @eawhlooking at two different groups.
Instead of looking at one point in time, you caapr this across the year and look at it each
month to see how they are doing. So we need taway at looking at things at one point in time
and need to start looking at things over times fine. It doesn't give us enough information to
collect benchmark data in the fall and say hei® ®Particularly for those kids on the borderline
and even some of those kids who have met benchrdat&ss we continue to look at them
repeatedly throughout the year, we are not goirttaiee a really good handle on how all of our
students are performing based on the curriculumistdictions they are receiving. So I'm

going to stop here. I'm going to tell you a litbie about the information that is left that we did
not cover. This is excellent information, agaionr Ken Howell, to look at one of the things that
frustrates us as educators, we need to know whestatt. And Ken has a really great bunch of
slides here looking at what are the variablesweashould be spending our time and energy on.
When we get together in teams and start talkingibkid and problem solving, we need to be
very focused, and we need to come to conclusiodd@amake good solutions quickly. So Ken
talks about things we can alter and things we ediet. He talks about things within the student,
things that are external to the student. So iflgak at this table up here it is a really nice
representation of variables. The ones in greeneatdp are the ones we can altar. Some of those
are within the student and some of those are eaftéwrthe student. But they are all things we as
educators can change. On the bottom happen targsttinat are difficult to change or
unalterable. Some of them are within the studedtsame are external to the student. I'm not
saying they aren't important and aren't things iseuss when we talk about students, but as far
as what we can do as individuals in schools to ndifkerences, that isn't where we should be
spending the majority of our time and focus. Yess important to note, but they are not things
that we're problem going to be able to change angh quickly. The last piece up here is how to
write CBM. How to write IEP goals and objectivesrd's a quick example. Here's some
examples of what it would look like to write thogeals. You can peruse the information on your
own time. So additional resources you might wamh#ke note of are the RIPM leadership team
content module. WWW.progressmonitoring.net. As \aslthe national center on student
progress monitoring. We have about five minutesttebpen it up for some more questions. |
apologize for running through that material quicktythened. But | do want to leave some time
for some questions. And once again, | feel likeakeén record, but | do want you to know that
we will try to respond to all of your questionswié can't do them today while we are online, we
will try to get that information to you and themsleout an Email that it will be posted on the



website. Someone has asked a question about whiénerare programs available to grasp the
information. There are programs available. If youghase a web-based data management
system like DIBELS, ink web, they do have graphanggrams that you can use. There are some
other folks that have nice graphing programs. lf go to interventioncentral.org, there is a
gentleman in Syracuse, New York, Jim Wright, whe fadbulous information on his website. He
actually has a graphing program called chart dbgt Will allow you to graph information as

well. You can also do it in a simple excel spreag$hsomeone asked a question, do you ever
advocate using CBM for high stakes decision makiimghot quite sure what high-stakes
decision making refers to. If you're talking abeugluating teachers based on that, no. | don't
advocate for CBM data to be used that way. Theque@f CBM data was for educators to
collect data quickly and efficiency so they canki@b their students over time and make good
decisions for their students. If teachers -- in ohthe states | work with, we have worked really
hard to not include their progress monitoring datany type of evaluation part for them.
Because we want them to really not be afraid ofddit@ and not feel like they are going to be
penalized for it but to use it for what its intemtiis, which is to look at how their students are
doing so they can make better instructional dengsior all of their students. So it is a tough .call
Oh, someone just posted that intervention centaalahfree Excel spreadsheet you can start with.
It is a fabulous website, WWW.interventioncentraj.dSomeone is asking about who they need
to talk to for a preschool project involving ealitgracy skills, interventions and progress
monitoring. You may want to contact the nationaitee for monitoring. They have a product
available for you. One other person asked a questan this be done within the special ed
department due to difficulties between specialredular ed programs within our district? Yes, |
have seen progress monitoring used only for spediglopulations. However, | will tell you that

it is much more effective if everybody is usingstiBecause if you have students who are
receiving special ed services and also generadetcss, it kind of provides a framework and a
way for everyone to look at the student progreasgbes across curriculum and across teachers
and across classrooms. And lots of times what | dotually have general ed teachers and
special ed teachers both collecting data or shaneghort of when they are going to collect data
with a student so that everyone is directly invdiaad responsible for that student's progress.
You have some great questions here. Again, ourisrmap and | apologize we weren't able to
answer all of them. We will respond to all of yauestions. And post them again on Email. And
send out -- or post them gun on the website and sehan err mail and let you know when you
can come and view those. Thank you again for yioug tind attention. | hope you found some

of this information worth your while. Thank you &br participating today. And have a great day
and a safe day, wherever you are in the countrg-liBse.

We would like to thank Dr. HOSP for sharing herganmetation today. We hope you've enjoyed
today's event and plan to join us for our next wehilf you would like to print a copy of the
PowerPoint slide from today's presentation, remembe can do so by clicking file and then
print PDF. The slide will also be available on ttaional center for student progress monitoring
website. Please take a few minutes to completevéienar evaluation you see on the screen. We
value your feedback and ultimately your suggestitisassist us in making decisions for our
future webinar. Thank you for participating todsye wish you a very happy holiday season.



